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Abstract
Christa Tamanas Wade
HOW CULTURAL RESPONSIVENESS INFORMS THE DEVELOPMENT OF AND
DECISION-MAKING ABOUT K-12 ELA CURRICULA: A MIXED METHODS
APPROACH
2017-2018
Ane Turner Johnson, Ph.D
Doctor of Education
The purpose of this mixed methods study was to explore how cultural

responsiveness informed the development of and decision-making about K-12 English
Language Arts curricula in New Jersey. Through the use of a survey and interviews,
twelve curriculum supervisors offered an array of insight regarding their professional
agency, curriculum processes, and factors that influence the areas associated with the
program of study. Findings revealed that although supervisors do not have autonomy in
the curriculum development process, they do have greater agency when it comes to
selecting supplemental instructional resources and classroom supports. Another key
theme was how a district’s demographics controlled who was responsible for connective
learning. Districts that considered themselves to be diverse rely on the classroom teacher
to adapt the curriculum to meet student needs, whereas non-diverse districts embed
cultural content into the written program of study itself. Finally, this study revealed that
efforts toward a culturally responsive curriculum vary, though many districts utilize
extracurricular celebrations as methods of embracing and learning about others’ cultures.
Ultimately, this study highlighted the importance of cultural responsiveness and its

impact on the development of, decision-making about, and overall execution of the

English Language Arts curriculum.

www.manaraa.com



Table of Contents

ADSTFACT ...t b bbbt %
LST OF FIGUIES ... bbbttt bt Xi
LISt OF TADIES ... e Xii
Chapter 1: INtrOQUCTION ........oovveiecicceee ettt aenne e 1
New Jersey State STANArdsS .........cccooereririiiiieeee e 3
The Impact of the CUrTICUIUM..........c.coiiii e 4
Curricular DecCiSION-MaKiNg .........ccueiiiireiiieiiseeee e 6
The Role of the Curriculum SUPEIVISOr .........ccooiiiiiiieiieeeeeee s 7
ProbIem STAtEMENT .......coiiieieiece bbb ereas 8
PUIPOSE STALEMENT.......oiiieiieee ettt nb e 9
RESEAICN QUESTIONS .....cccuviiiiiie ettt ettt et et e e s e e st e e s are e e sar e e e sabe e e areeeanes 10
DEfiNITION OF TEIMS. ...ttt bbb 11
AAGENCY ..t 11
CUltUral RESPONSIVENESS ...c.uveeiieiiiicitie sttt reereas 11
CUITICUIUM SUPEIVISOI ....veivviiieie ettt e e e e e e e sneenseaneeas 11
Hidden CUITICUIUM ..o 11
TheoretiCal FrameWOTK .........cco i 11
=] T3 V=L [0SR 13
SIgNIficanCe Of the STUAY .......ceoiiie e 14
0] [Ty SRS 15
o U0 OSSR 16
RESEAICI ... e 16
Vi

www.manaraa.com



Table of Contents (Continued)

Organization of the DiSSErtation ............coeveririiinieieee s 17
Chapter 2: LItErature REVIEW .........cciiiiiieiie ittt sttt 18
Culture and EAUCALION.........cveiiiiiiiii e 18
CUIRUIAl RESPONSIVENESS ...ttt sttt bttt sb b 20
CUITICUIUIM L.t ene s 21

Cultural Responsiveness in the CUrriculum..........ccccooveeiiere e 24

Hidden CUrrICUIUM ...o.oii e 26
CUITICUIUM SUPEIVISOIS ...ttt ettt ettt s e st re e este e teanaesreeneenee e 28

COMIMUINICALION ...ttt bbbttt e b bbb nneas 29

(00 T0] (o [ T- 11 (o] 4 U TP U ST P UPUPPPTPVRPRPROON 30

IMPIEMENTALION .....vecie et sre e re e 30

EVAIUATION ... 31
Supervision and Cultural RESPONSIVENESS ........ccivieiiieiieiiie st 32
Theoretical FrameWOrK ...........ccuoiiiiie s 33

Culturally RESPONSIVE CAIE ......oouviiiiiiieieeierie e 34

Professional AQENCY ....ccvioiuiiiiieiie e 35
CONCIUSTON ...t r ettt r e 36
Chapter 3: MethodolOgy .......cooiiiiiieee e e 38

RESEAICH QUESTIONS .....eciuviciiecie ettt ettt ebe et e b e st e e sbe e s rre e sbeesnbeesbeesnreeas 38
Assumptions of and Rationale for Mixed Methods Research ..........ccccocvvvvviveiviinnennne. 39

Sequential Explanatory Mixed Methods DeSIigN ..........ccevvviiieiie i 41
T o101 £SO PT 42

vii

www.manaraa.com



Table of Contents (Continued)

(O00] 1115 TR PT R PR PR PRRPTRRPRN 42
PAMTICIDANTS. ...ttt r bbb 43

Data ColleCtion MEethods ........cccuoiiiiiiiiiieee e 44
QUANTITALIVE DALA .....vicvecciiece et et e e s be e sba e s aeeerees 44
SUIVBY ettt b ettt bbb 44
QUANITALIVE DALA ....c.vvicvicciiecie ettt et e eb e rte e ebeesbeeerees 45
SeMI-SrUCLUred INTEIVIEW .....c.eeiiiie et 45
INSEIUMENTATION ... ettt sae et enee e 45
SUIVEY PrOtOCOL ... .ot 45
INEIVIEW PrOtOCON ... cciieieiee e 46

DAL ANAIYSIS ...ttt e e e e re e nree s 46
QUANTITALIVE DALA ....vvicvecciie et sbe e sbe e sbaesnaeearees 46
QUANTALIVE DALA .....ecveeveeieeieesieee et e e ste et sneenre e enee e 47
@00 ] 1o [T P PP 47

ST T =L o USSP 48
ROIE OF RESEAICNET ...ttt ne e 49
PragMatiSIM ......eeivieie ettt et e e e s a e s b e et e ra e te e re e e sraens 50
EthiCal CONSIAEIALIONS .....ccveevveiiieieeeie et sre et et e e sre e nnee e 51
Privacy and Confidentiality ..o 51
Chapter 4: FINQINGS....c.voiiiieieeie sttt e e s teete e e steesneenee e 52
QuANTItatiVE PRaSe OVEIVIEW...........eiieieeiesieeie et steeee e seeesee e steanae e sneeneesreenneaneens 52
Quantitative Data FININGS ......cooviiiiieieiiesiee e 53

viii

www.manaraa.com



Table of Contents (Continued)

PAITICIPANTS ... .veete ettt e et e et e e e s a e e ae et e e re et e e te et e nreeneene e 54
Qualitative PNase OVEIVIEW..........ccueiieieeiesieeeeiesiee e eee e e steesee e e sseenaesseesseeneesseenseeneens 55
Qualitative Data FINAINGS ....c.coiieiiieiieciee e sne e 56
Agency After Collaboration............cooveiiiii i 57
RESPONSIDIITIES ... 57
AAGBINICY .ttt r e e e nnr e e nreennes 60
Dependence 0N DemOgraphiCs ..........coeiiiiiiiiniieienie et 63
DIVEISE DISIICES......cvitiitieiieieee e 64
NON-DIVEISE DISIIICES .....cviveiieiiiieieiesiee e 65
CURUIAL INFIUBNCES ...t 67
IMPACES ON LEAINING ....vviivvieiie ittt 67
Impacts on DecCiSION-MaKiNG .........ccccoeiieeiiiieiiese e 74
ClaSSIOOM SUPPOITS ...ttt bbbttt b et nne s 76
Efforts Toward a Culturally Responsive Curriculum ..........ccccccveviviiiienieiiiesiiesineens 79
CONCIUSTON ...t r ettt 82
Chapter 5: Discussion and LiMItations ..........cccccoeiieieiereiesese e 83
Discussion Of the FINAINGS.......ccciiiiic e 84
Agency After Collaboration...........occooiiiiiiinii s 84
Dependence 0N DemOgraphiCs ..........coeiiiiririnieeieie et 86
CUILUIAL INFIUBNCES ...t 89
IMPACT ON LEAIMING ..ottt 90

Impact on DeCISION-MaKING .......ccoiiiiiiieiiie s 91

IX

www.manaraa.com



Table of Contents (Continued)

(08 1T oL TSV o] 1o £ S SS 93
Efforts Toward a Culturally Responsive Curriculum ............ccccoovveieiinencicnnnen 95
Theoretical FrameWOrK ..ot 96
4] ] o= U1 [0 0SS 97
POLICY .ttt bbbt 97
RESEAICH ... 99
PRACTICE ...ttt 101
LBATRISNID ... e 102
CONCIUSTON ...ttt b ettt ettt n e an e 103
RETEIEBINCES ... s 105
APPENdIX A: SUIVEY PrOtOCOL ... ..ot 118
Appendix B: INterview ProtoCol ..........c.cccveiiiiiiiecese e 124
Appendix C: Participant INfOrmation.............ocoiiiiiiiiiiese e 125

www.manharaa.com




List of Figures
Figure Page

FIQUIE 1. RESEAICN PrOCESS .....eiveeeierieeiiesieeiesiee st e e eee st sae e e sreeste e aneesneeneennee e 39

Xi

o AJLb

www.manharaa.com




List of Tables

Table Page
Table 1. Descriptive Statistics of Quantitative Data............ccccveverieiieneseseene e 54
Table 2. Descriptive Statistics of Participant RESPONSES .........ccocviviiriininiieriene e 55

Xii

www.manharaa.com




Chapter 1
Introduction

According to the U.S. Department of Homeland Security (2016), the average
number of immigrants entering the country has nearly tripled in the last half century,
drastically increasing the diversity of the United States. The U.S. Census Bureau
estimated that in 1960, 4.7% of the 9.6 million residents in the United States were foreign
born. In 2010, it was estimated that 12.9% of the 40 million residents were from other
countries. In education, 48% of the student population in America came from culturally
and linguistically diverse homes (DOE, 2014). Though the country has shifted as a
whole, particular states have faced more change than others.

New Jersey’s population has steadily increased in the last seven years, with some
groups rising at a quicker rate than others. In 2010, the U.S. Census Bureau disclosed that
the state’s population was approximately 8.8 million, comprised of the following number
of individuals who reported self-identified races: about 6.5 million White, about 1.3
million Black or African American, about 50,000 American Indian and Alaska Native,
about 746,000 Asian, about 8,000 Native Hawaiian and Other Pacific Islander, and about
160,000 two or more races. In 2016, it was estimated that every race, excluding White,
showed a gain of at least 1.04%. The White population, however, experienced a loss of
1.01% of its residents.

With fewer Whites and an increasing number of other races and ethnicities
residing in the state, there is a need for a more diverse and culturally responsive
education curriculum. A culturally responsive curriculum involves the inclusion of

cultural knowledge and performance styles of ethnically diverse students to make
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learning encounters more relevant and effective for them (Gay, 2000). Trueba (1988)
stressed that conditions for effective learning are created when the role of culture is
recognized and used in the activity settings during the actual learning process.

There are many advantages to providing a culturally responsive curriculum.
Researchers noted that a culturally responsive curriculum has the potential to improve
academic success, enhance relationships between teachers and students, empower
students, and provide equal learning opportunities that prepare them for living in a
multicultural society (Stephenson & Fowler, 2006). Along the same lines, Nieto and
Bode (2012) claimed that a culturally responsive curriculum, and specifically teachers
with a culturally responsive practice, nurture a sense of agency and action in their
students; they implant in them a will and sense of ability to further social change. This
concept of empowerment translates into academic competence, personal confidence, and
the will to act, and offers students an active process to not only obtain information about
what is happening around them but develop improved solutions for the injustices within
their communities (Gay, 2000; Irvine, 2002).

Students’ self-esteem and motivation are also enhanced when they see and read
about the contributions made by their own ethnic and/or racial groups to the history and
culture of the United States (Saravia-Shore, 2008). Jordan, Tharp, and Baird-Vogt (1992)
declared that when teachers integrate students’ home cultures into the classroom, they
feel more comfortable and participate further in learning situations. Thus, adapting a
culturally relevant pedagogy is an approach for districts to recognize and accept the
home-community culture of its students, and merge these cultural experiences, values,

and knowledge into the teaching and learning environment (Brown-Jeffy & Cooper,
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2011). Furthermore, Klingner et al. (2005) asserted that all students can excel in
academic endeavors when their culture, heritage, language, and personal experiences are
appreciated and used to promote their learning and development.

New Jersey State Standards

The Common Core State Standards (CCSS) are a set of standards that define clear
and consistent expectations for all students in grades Kindergarten through twelfth. They
outline what students should know and be able to do to be successful in college and
beyond (NJDOE, 2016). The standards are intended to promote the development of
critical thinking skills and capacity to solve real-world problems more so than to
encourage memorization of facts.

In 2016, then New Jersey Governor, Chris Christie, declared that schools would
no longer follow the CCSS. Instead, the state adopted a revised and renamed version:
New Jersey Student Learning Standards (NJSLS). Though about 84% of the original
Mathematics and English Language Arts CCSS were maintained, over 200 standards
were modified. These new standards went into effect in New Jersey schools in the 2017-
2018 school year (NJ DOE, 2016).

Neither the CCSS nor the NJSLS serve as a curriculum; rather, the responsibility
to develop curricula that align to the standards is given to individual school districts.
Decisions regarding content, plans, textbooks, and activities are made at the local level.
Therefore, the duty of including multi-cultural content that aligns with the standards falls

to the Language Arts curriculum supervisors.
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The Impact of the Curriculum

The traditional, Eurocentric curriculum that has customarily been followed by
districts thus far fails to recognize the contributions and perspectives of non-dominant
groups. Banks (1994) claimed that such a curriculum does not support the cultures of
minority groups, which can further distance them from their already different peers.
Additionally, such a curriculum emphasizes the dominant group’s untrue sense of
supremacy, negates them opportunities to benefit from others’ knowledge and
standpoints, and presents them with a distorted notion of their relationship with other
racial and ethnic groups (Banks, 1994). Often, the message that is construed by the
curriculum is that what is taught is important, while what is not taught is not important.
This concept, better known as the hidden curriculum, can be as influential to the learning
process as the formal curriculum itself. Hidden curriculum refers to the unwritten,
unofficial, and often unintended principles, lessons, and viewpoints that students learn in
academic settings (Abbott, 2014). Further, Abbott (2014) proposed the way schools
acknowledge, incorporate, and honor diversity and multicultural perspectives may
suggest both intentional and unintentional messages.

Though such curricula have been developed for some time now, many districts
have made attempts to incorporate multicultural content through commemorating
wonders such as heroes and holidays. Though this representation is progress over the
mainstream curriculum, it strengthens the indication that acquiring information about
these “Other” groups outside of the necessary curriculum is supplementary (Thompson &
Cuseo, 2012), as if it were secondary to the traditional information students should be

receiving.
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For curriculum to have its most significant impact in multicultural education, it
needs to incorporate diversity seamlessly and be presented in multiple perspectives.
Doing this thereby encourages students to learn major ideas and events through different
cultural lenses (Thompson & Cuseo, 2012). However, Shor (1992) also pointed out that
though multiculturalism can be effectively infused into curricula, students’ own
perspectives should still be valued. John Dewey’s perspectives on curriculum highlight
the need for personal connection to be infused with the curriculum. Dewey (1938) felt
that the purpose of the curriculum was to produce individuals who would be able to
efficiently tackle the modern world. Therefore, the curriculum should not be presented as
complete constructs, but rather, should incorporate the student’s preconceptions and
combine how the student views his or her own world. By doing this, students
acknowledge their ethnic identities represented in the curriculum and witness that their
cultural history is valued.

Zeichner (1992) summarized the widespread literature that describes successful
teaching in diverse populations and outlined twelve key elements for effective teaching.
They include: teachers have a clear sense of their own ethnic and cultural identities;
teachers communicate high expectations for success of all students; teachers are
personally committed to achieving equity for all students; teachers have developed a
bond with their students and cease seeing them as “the Other”; schools provide an
academically challenging curriculum; instruction focuses on students’ unique creation of
meaning in a collaborative learning environment; teachers aid students in seeing that
learning tasks are meaningful; curricula are inclusive of contributions and perspectives of

the ethnocultural groups that are present; teachers provide scaffolding to link curriculum
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to the cultural resources that students encompass; teachers explicitly teach the culture of
the school and seek to maintain students’ ethnocultural pride and identity; community
and family members are encouraged to become involved and be given a voice in making
decisions; and finally, teachers are involved in struggles that aim to achieve a more just
and humane society. Combining these elements with a multicultural curriculum has the
potential to execute a program that has meaningful and significant impacts on student
learning.

Curricular Decision-Making

Fundamentally, a curriculum outlines what students are supposed to learn and
how to learn it. These expectations are brought about from multiple contributors. While
there is no national curriculum, nearly all levels of government have some role in
decision public schools’ curricula (Ingersoll & Rossi, 1995). While the Executive and
Legislative branches set nationwide educational goals to ensure that American students
can compete in a global society (U.S. DOE, 2008), the United States Department of
Education enacts policy and manages funding for districts that meet the standards set
forth by the federal government.

State governments participate in the development of the curriculum in a similar
way. Though each state’s role varies from state to state, in general, it sets comprehensive
curriculum goals for each district to follow (U.S. DOE, 2008). These standards serve as
foundations from which curricula are developed. Furthermore, standardized assessments,
like the Partnership for Assessment of Readiness for College and Careers (PARCC), are

aligned to these standards to measure students’ achievement levels (The PARCC Tests,
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2016). These assessments also contribute to the development of curricula through
emphasizing and prioritizing the skills necessary for each grade level.

Finally, local boards of education play the largest role in the decision making of
schools’ curricula. Because each district differs in funding, administrative roles, and
overall decision-making structure, there is no one universal solution to deciding on a
curriculum (U.S. DOE, 2008). In New Jersey specifically, several options exist. While
some districts have curricular teams that develop unique courses of study for their
schools, other districts use funds to purchase uniform curriculum sets from commercial
educational service providers. Additionally, there are other districts that do not provide
any outlined curriculum, but rather highlight standards and allow the schools to meet the
goals in their own ways. In either solution, the role of the curriculum supervisors is to
contribute to the decision of the solution and oversee the process and execution of the
English Language Arts curriculum.

The Role of the Curriculum Supervisor

Curriculum supervisors serve as instructional leaders who promote instructional
and supervisory staff to provide an effective educational program through a “guaranteed
and viable curriculum” (Doll et al., 1958; Marzano et al., 2005, p. 83). Schafer and
Mackenzie (1965) further this definition by describing that curriculum supervisors
encourage human growth, development and learning, human relations and leadership, and
the sociology and politics of change (p. 76). In all, curriculum supervisors are change
agents who are responsible for the function of quality control addressing systematic staff
development, effectively instructional resources, evaluation of programs, and support for

teaching excellence (Bailey, 1982; English, 1978).
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Hamm (1994) described eight functions within a typical work day for curriculum
supervisors: communicating with supervisor, communicating with other administrators,
communicating with teachers, fostering group facilitation skills, developing curriculum,
facilitating the selection of instructional materials, implementing staff development, and
finally, being the technical expert (p. 15). Though these performances may vary based on
district and title, the overarching responsibilities remain comparable. Additional
information describing the history and responsibilities of curriculum supervisors will be
explored further in Chapter Two.

Problem Statement

With fewer Whites and more non-dominant races and ethnicities residing in New
Jersey, we can no longer accept that the popular White, middle-class, cultured, and
educated skills that were once deemed the exclusive gatekeepers to the opportunity
structure will remain so as our society changes (Paris & Alim, 2014). As a result, there is
a need for a more diverse and culturally responsive curriculum. As many researchers
found, students’ levels of self-esteem, motivation, and achievement are enhanced when
they see and read about the contributions made by their own ethnic and/or racial groups
to the history and culture of America (Klingner et al., 2005; Saravia-Shore, 2008).
Similarly, others reported that when students’ home cultures are integrated into the
curriculum, they are more comfortable, and, in turn, more inclined to participate in
learning (Jordan, Tharp, and Baird-Vogt, 1992). Along the same lines, Nieto and Bode
(2012) claimed that a culturally responsive curriculum nurtures a sense of action in their
students; they implant in them this concept of empowerment that translates into academic

competence, personal confidence, and the will to develop improved solutions for
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injustices (Gay, 2000; Irvine, 2002). Ample research is present that outlines the benefits
of having a culturally responsive curriculum, yet few districts do.

Unfortunately, the traditional, Eurocentric curriculum that has customarily been
followed by districts thus far fails to recognize the contributions and perspectives of non-
dominant groups. Such a curriculum emphasizes the dominant group’s untrue sense of
supremacy, negates opportunities to benefit from others’ knowledge and standpoints, and
presents a distorted notion of their relationship with other racial and ethnic groups
(Banks, 1994). Embedded within the traditional curriculum is also this notion of the
hidden curriculum, which can be as influential to the learning process as the formal
curriculum itself. Hidden curriculum is the unwritten, unofficial, and often unintended
principles, lessons, and viewpoints that are communicated to students while they are in
school (Abbott, 2014; Hafferty, 1998).

Districts’ curricula are guided by the New Jersey Student Learning Standards,
which are revised versions of the nationally known Common Core State Standards.
Though neither the CCSS nor the NJSLS serve as a curriculum, leaders in decision-
making roles are required to decide content, plans, textbooks, and activities throughout
their development process. The curriculum supervisor plays a key role in this process by
participating in the development and/or decision-making of such curricula. This study
explored how curriculum supervisors allow the notion of cultural responsiveness to
inform them when developing and making decisions about the curriculum.

Purpose Statement
The purpose of this mixed methods study was to explore how the concept of

cultural responsiveness informs the development of and decision-making about the K-12
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English Language Arts curriculum in New Jersey. Per Creswell and Plano Clark (2010),
this sequential explanatory study began with the quantitative phase, which was an online
survey administered to all English Language Arts curriculum supervisors in the state.
This survey intended to gather data on each participant’s inclusive role, background
information, levels of knowledge of cultural responsiveness, and amount of professional
agency in the decision-making process. The results of the survey identified individuals
with knowledge of and experience with cultural responsiveness, who were then
interviewed for the qualitative phase of the study. The interviews explored how cultural
responsiveness is used as a catalyst for curricular scheduling, content, and activities. The
goal of this study was to bring to light the importance of cultural responsiveness and
explore how it is being used by those who have the agency to guide change; the
curriculum supervisors.

Research Questions

The following research questions guided the study:

1. How much professional agency/autonomy does each curriculum supervisor have
in the development and decision-making process?

2. How does cultural responsiveness inform district curriculum supervisors’
development of and decision making about English Language Arts curricula in
the state of New Jersey?

3. Inwhat ways have district curriculum supervisors responded to statewide
demographic shifts?

4. How do the qualitative results expand upon the reported quantitative measure of

cultural responsiveness?

10
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Definition of Terms

Agency. | refer to the term agency, or autonomy, as meaning the amount of
power, control, or responsibility a supervisor has in his or her role. Agency also focuses
on how an individual functions as the representative to act for another/group of people
(students) (Hewson, 2010).

Cultural responsiveness (CR). Cultural responsiveness is the act of being aware
of who children are, how they perceive themselves, and how society perceives them
through the lens of culture (Brown-Jeffy & Cooper, 2011). Being culturally responsive
“acknowledges the presence of culturally diverse students and the need for these students
to find relevant connections among themselves and with the subject matter and the tasks
teachers ask them to perform” (Montgomery, 2001, p. 4).

Curriculum supervisor. This term is used to describe the individual who is
responsible for the decision-making and/or development of the ELA curriculum. Some
other titles of this position may include: director of curriculum, curriculum manager, and
curriculum coordinator, or supervisor/director of instruction.

Hidden curriculum. Defined by Abbott (2014), hidden curriculum refers to the
unwritten, unofficial, and often unintended principles, lessons, and viewpoints that
students learn in school. Hafferty (1998) further described this concept as consisting of
the unspoken or implicit messages that are both delivered and received.

Theoretical Framework

This study was centered around how cultural responsiveness influences the

process of developing and making decisions about English Language Arts curricula that

cater to the demographical needs of each district. In doing so, it focused on curriculum

11
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supervisors being culturally responsive by expressing culturally responsive care and
simultaneously having the professional agency to act on it.

Individuals who are culturally responsive are aware of the impacts of culture on
students’ lives, especially in their educational careers. This leads itself to the concept of
culturally responsive caring (CRC) that goes beyond just the possession of knowledge.
Culturally responsive caring shifts from caring about to caring for the individual well-
being and academic success of ethnically diverse students (Gay, 2000). This change leads
to an active engagement in doing something to positively affect these interrelated
concepts. Thus, CRC encompasses concern, compassion, commitment, responsibility,
and action (Gay, 2000). However, the type of and extent to which action can be made in
determining the components of the curriculum depend heavily on one’s amount of
professional agency.

Agency is viewed as the capacity of participants to significantly structure their
responses to problematic solutions (Biesta & Tedder, 2006). Similarly, job autonomy, a
concept related to professional agency, allows employees to determine the pace,
sequence, and methods necessary to accomplish tasks (Volmer, Spurk, & Niessen, 2010).
Specifically, autonomy is “the degree to which the job provides substantial freedom,
independence, and discretion of the employee in scheduling the work and in determining
the procedures used in carrying it out” (Hackman & Oldman, 1980). In short, these
concepts describe one’s ability or capability to undertake and carry out solutions. Without
agency, or the authority to finalize decisions, little action can be done.

This study relied on one’s knowledge of cultural responsiveness, and in turn,

engagement in culturally responsive caring, coupled with one’s level of professional
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agency to determine the degree to which CR influences the development of and decision-
making about the curriculum. These theoretical concepts are explored in more depth in
Chapter Two.

Delimitations

As with all research, this study has some limitations. Tashakkori and Teddlie
(2003) argued that both quantitative and qualitative methods of data collection have
limitations, but the use of multiple methods can counterbalance or nullify some of the
troubles of certain methods. At the same time, a mixed methods design requires a great
attempt to sufficiently study a phenomenon with two separate methods (Taskakkori &
Teddlie, 2003). Additional limitations of both quantitative and qualitative approaches
independently are present in this study as well.

Through conducting a survey to curriculum supervisors alone, I am limiting data
retrieval from other members of the governing team who may be influential to the
process of developing and making decisions about the curricula, i.e. the superintendent.
This survey may also limit the sample size as the participants must both meet the criteria
and provide consent to be considered for an interview. In addition, using a survey design
limits responses to key issues. Ackroyd and Hughes (1981) argued that there is no way of
determining how truthful a participant is being, nor is it possible to know how much
thought a respondent put into answering a question on a survey. The qualitative strand of
this study aimed to explore participants’ answers further as a way to amend this concern.

Furthermore, |1 am operating from the assumption that all participants will be
responding honestly and truthfully to the questions being asked. Participants may be

reluctant to be open about their experiences since they could be perceived as weaknesses
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or failures in their positions. To ameliorate this delimitation, participants were told that
their identities would remain confidential. Moreover, participants were involved in
member checking to review the data and findings to confirm accuracy (Lincoln & Guba,
1985).

Another delimitation is that the responses of each participant vary based on
position, experiences, and agency. To overcome this limitation, every curriculum
supervisor was invited to participate in this study. Next, distance and proximity of the
participants may be a delimitation. Those who live quite far to the researcher were asked
to participate in a virtual interview via Skype or other form of communication software.
Because this type of interaction can be impersonal and not as interactive, all attempts
were made to meet with everyone in person.

A further delimitation of this study is that it focuses on experiences that are
unique to the individual's’ personal background and respective district setting, while
remaining within New Jersey state lines. Because of this, findings can therefore not be
assumed for different populations and positions. To alleviate this limitation,
generalizations will be avoided.

Significance of the Study

Being culturally responsive and adapting a culturally relevant pedagogy can have
profound impacts on diverse students. This research will provide current curriculum and
other district leaders with data and feedback that can assist with ways of embracing their

diverse population while achieving higher levels of academic success.
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Policy

An assortment of regulations exists in New Jersey regarding supervisor
preparation and requirements. Prior to becoming a curriculum supervisor, individuals in
that role must have taught in the classroom for at least 3 years (NJDOE, 2016).
Additionally, each supervisor must complete at least 6, but as many as 9, graduate credits
in curriculum design (NJDOE, 2016). The results of this study can provide policymakers
with an array of tools for and a foundation of the importance of cultural responsiveness in
the curriculum design process.

Furthermore, educational policy needs to create a culture of mutual interest and
respect, and a belief of being valued among all ethnic, racial, and cultural groups.
Thompson and Cuseo (2012) suggested that when students see their ethnic identities
represented in the curriculum, they see that their cultural history is valued. This then
leads to promoting students’ sense of political efficacy and the belief that participation in
their nation’s governance may make a difference for them. This has valuable impacts
considering how, historically, people of color have not been empowered to influence
political policies and institutions (Thompson & Cuseo, 2012). By incorporating a
culturally responsive curriculum, districts are mitigating the sense of societal helplessness
and lack of political authority these individuals have felt from the dearth of
empowerment (Ogbu, 1990). The NJDOE can use the results of this study to develop
policies that require culturally relevant curricula to be present in each district.

Finally, while the process of schooling is replete with demands and hardships, a
prominent one is the preparation of teachers who can effectively teach students whose

cultural backgrounds differ from their own (Banks, 2000; Gollnick & Chin, 2004).
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Teachers can demonstrate and increase their cultural knowledge through professional
development sessions. In accordance with the New Jersey Professional Standards for
Teachers (N.J.A.C. 6A:9C-3.4), educators must complete at least 20 hours of professional
development per school year, totaling 100 hours for every 5-year cycle. Districts will be
able to use this study to develop policies that require their teachers to attend professional
development sessions regarding strengthening their skills in culturally responsive
teaching and implementing a culturally responsive curriculum.

Practice

Curriculum supervisors can make influential and meaningful decisions that affect
hundreds, if not thousands, of students within their districts. Having such responsibility
makes it is imperative that leaders in these positions understand the importance of being
culturally responsive and adapting a culturally congruent curriculum.

Because of this study, curriculum supervisors will have information that can assist
with the development and decision-making process of English Language Arts curricula.
Curriculum supervisors will be able to clearly identify the importance of incorporating
cultural knowledge, experiences, and content into their courses of study. Additionally,
they will know the risks involved of maintaining curricula that do not cater to the
demographics of their district. On a more global level, leaders in an array of fields will
have information regarding the importance of being culturally responsive and its need for
its existence in the classroom.

Research
Emergent from the results of this study could be additional mixed methods studies

on how cultural responsiveness informs the development of and decision-making about
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math, science, social studies, and arts curricula. Because cultural responsiveness caters to
the needs of the students in learning, it can be addressed in all subjects and classes.
Further, content analyses can be conducted in districts that have experienced specific
demographic shifts to determine if content reflects the demographics of the population.
Lastly, additional qualitative studies can be conducted to explore the experiences of
teachers in culturally responsive classrooms.
Organization of the Dissertation

This mixed method study was designed to explore how the concept of cultural
responsiveness informs the development of and decision-making about K-12 English
Language Arts curricula in New Jersey through the lens of the curriculum supervisor.
This dissertation will be divided into five chapters. Chapter One will summarize the
overall context of the study. Chapter Two will offer a review of the literature regarding
cultural responsiveness, the curriculum, and the power of language. Chapter Three will
outline the methods that will be used for conducting the study. Chapter Four will present
the overall findings of the research as they relate to the research questions guiding 